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Abstract

Education delivers large, consistent returns in terms of income, and is the most important factor to ensure
equality of opportunities. Having education in an area helps people think, feel, and behave in a way that
contributes to their success, and improves not only their personal satisfaction but also their community.

Worldwide, the Sustainable Development Goals (SDGs), in particular SDG4 calls for access to quality
education and lifelong learning opportunities for all by 2030. A Syllabus is an important tool in a bid
to acquire quality education. Firstly, it delineates the responsibilities of students and the instructors. It
offers information about what should be discussed, what students are supposed to do, and how these
results are evaluated. In the Kenyan Education system, all the learning processes depends crucially upon

the mastery of the fundamental skills of English Language, which is vital not only for educational purpose
but also for economic competitiveness. The government of Kenya has come up with policies that ensure
that at the end of secondary school, students are able to communicate competitively using the English

language. However, there has been a worrying concern from both employers and educationists that the
employees and graduates, respectively, have poor English language skills. The aim of this study was to

establish the existing gaps between stated government policies on the syllabus coverage in teaching of
English in secondary schools in Kenya on one hand and on the other the actual school practices during the
implementation of these policies. This study was based on structural functionalism theory by Durkheim.

It adopted descriptive research design which was carried out in public secondary schools in Nairobi

County. The study had a target population of 480 from 60 Schools which included: the heads of English
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department and teachers of English. The study employed purposive sampling where the schools’ Heads
of English Department (HODs) and teachers of English were purposively sampled into 62 respondents
composed of 8 HODs and 56 teachers. Questionnaires and observation checklists were used to collect
data. The qualitative data was grouped into different categories depending on the responses given by the
respondents. Those categories helped in establishing themes. Through the use of the statistical package for
social sciences (SPSS) program, quantitative data was analyzed using descriptive statistics percentages,
[frequencies, and tables where appropriate. The Key finding in this study was that all the government
policies on coverage of syllabus during teaching of English were not being fully implemented as required.
The study recommended that teachers of English access regular professional development programs to
enhance their teaching and acquire skills to enable them overcome some of the challenges they were facing
during the coverage of the English syllabus during teaching; The Kenya National Examination council
(KNEC) is to come up with an oral exam and a listening exam to help students achieve communication

competence in English.
Key words: English, syllabus coverage, teaching of English, policies, secondary school

Introduction

Education delivers large, consistent returns in terms of income, and is the most important factor
to ensure equality of opportunities (World bank 2021). It is also an important issue in one’s life.
Having education in an area helps people think, feel, and behave in a way that contributes to their
success, and improves not only their personal satisfaction but also their community. Worldwide, the
Sustainable Development Goals (SDGs), in particular SDG4 calls for access to quality education
and lifelong learning opportunities for all by 2030. In Africa, the African union 2063 goals on
education states that the society would have well educated citizens and skills revolution underpinned

by Science, Technology and Innovation.

It is from this back ground that the Kenya government in its constitution, the Kenyan constitution
article 43(1)(f),53(1)(b) and 55(a)of chapter 4 states that both the state and parents have to facilitate
quality basic education for all children in Kenya. It goes on to affirm in article 53 1(b) that ‘every
child has the right to free and compulsory basic education. This article further states that ‘Every
person has a right to education. In article 55(a) the government declares that it shall take measures
including affirmative action programmes to ensure that the youth access relevant education and
training. Hence the Ministry of education through the Kenya Institute of Curriculum Development
(KICD) has come up with syllabi for different levels and subjects in education. In education, the
syllabus is an outline of what will be covered in the course; a test date schedule and the due dates for
assignments; the course grading policy and basic learning system which is very crucial for learning to
take place (Bett Kipkorir, 2020). The syllabus is described as an outline of topics that are supposed
to be covered in a subject for a given level. In addition, as part of the curriculum, it involves
learning objectives, material content and series, layout, and assessment. Moreover, Standardized
objectives and materials to be learned in a certain framework are described in it. The emphasis of
the Syllabus is on selected and particular contents. Thus, syllabus is subordinated to curriculum.
Syllabus is important in an educational setting. Firstly, it delineates the responsibilities of students

and the instructors. It offers information about what was discussed, what students were supposed
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to do, and how these results were evaluated (Okoth & Ndaloh, 2013). In striving to assess both
individual teachers and whole systems, Syllabi can be very valuable. In addition, a properly-planned
syllabus will offer information to help learners become more active students (Okoth & Ndaloh,
2013). According to Kenya Institute of Curriculum Development (2017) effective syllabus coverage
refers to adequate completion of topics in the syllabus as per the time allocated. Similarly, Wiles
and Bondi (2014) affirm that effective syllabus coverage includes how teachers provide guidance
and evaluation using unique tools in a curriculum. Generally, the syllabus presents instructional
ideas, number of lessons, scripts, and evaluation choices relevant to a set of goals. These prototypes
concentrate on continuity to help teachers better incorporate and sustain the curricular structure

to achieve different goals.

In the Kenyan Education system, all the learning process depends crucially upon the mastery of the
fundamental skills of English Language, which is vital not only for educational purpose as language
of instruction, but also for economic competitiveness (Barasa, 2005). This is because majority
of the subjects are taught using the English language apart from subjects like Kiswahili, French,
German and Arabic. In Kenya, the English Language is the medium of instruction from primary to
tertiary level. Moreover, in order to reap many academic, social and professional benefits one should
master the English Language (KIE, 2002). Although the importance of English and its justification
for use in schools has been clearly brought out, there are challenges when it comes to teaching it in
secondary schools. Despite there being global campaigns for Education for all (EFA) the quality of
teaching the English curriculum is still not as it should be. English as a tool to communicate is the
dominant international language. It is widely used in all sectors such as communications, science,
information technology, business, entertainment and diplomacy. Therefore, the acquisition of
English serves as the primarily skill to enhance the competence development (Ghassani Mandasari
2020). Therefore, it is paramount that at the end of secondary school the student should have
acquired communication competence in the English language (Kenya Institute of Education (KIE),
2002).

However, employers and educationists have raised concerns that the candidates at the end of
secondary schools have poor English language skills. It is common to come across professionals,
who cannot express themselves using the English language. Also, there have been concerns about
students who complete secondary school having passed well in their written examination but being

unable to express themselves in spoken English (Osondo, 2014).

These concerns have been expressed in various forums; at the policy level, in theKenya National
Examination Council (KNEC) and at school management boards such as Parent Teacher
Association (PTA). The government has set up policies on the teaching of the English Language
in secondary schools. This was to ensure that students achieve communicative competence at the
end of the course. These policies are; One of the national curriculum policy ‘to improve the quality
of education at all levels through competency based curricula, the government will ensure that an
interdisciplinary and holistic learning is embedded in the curricular ( MOE 2015). The KICD
stated that English should be taught as integrated- the syllabus adopts an integrated approach to
the teaching of English. Integration means merging two autonomous but related entities in order

to strengthen and enrich both. On yet another scale, “Integration means that no language skill
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should be taught in isolation where listening; speaking, reading and writing should complement
each other”. English as a subject should be taught as integrated with literature (KIE 2012, p.3).

In addressing the need to construct a balanced education curriculum aligned to delivering the
aspiration of vision 2030, the government shall focus on core education outcomes, independent
of subjects being taught and on developing a repertoire of skills and competences required
by all learners and teachers. These include the teaching of communication skills the ability to
communicate verbally and in writing, to talk, listen and act on directions (MOE 2012). The KICD
stated that the government shall review the percentages time within the curriculum allocated to
the development of the skills and assessment, a guideline shall be developed to operationalize this
approach in planning and timetabling (MOE 2012). It was stated that “English should be taught
using the syllabus recommended by KICD and covered within a period of one year per class”. The
time allocated for the teaching of this syllabus is 6 lessons a week for form land 2 and 8 lessons a
week for form 3 and 4 (KIE 2012, p.5).

Despite the government putting in place policies to guide the teaching of English in 2002, the
standards of English performance have continued to deteriorate. In the 2013 KCSE results, English
were among the subjects poorly performed (Oduor, 2014). Moreover recently on national television
there was an embarrassing situation where university students from one of the local universities were
unable to express themselves in coherent English. For most undergraduates forming and delivering
questions to the panelists in organized English proved to be a daunting task (Kihuria, 2015). In
any given classroom setting students attitude will most likely affect the ability of the instructor
to motivate the student. Some of the things that may interfere with the teaching and learning
process include student’s attitude towards the composition of the teaching staff, including their
educational qualification, work experience, gender, preparation of the teacher of English to teach,
and attendance of in service training. It is on this background that results in differences on how
teachers implement the government policies on the teaching of English curriculum in secondary
schools in Nairobi City County (Muyaka, 2012).

For the teaching of the English syllabus to be successtul, it largely depends on several factors
including the coverage of the English syllabus, the teaching of English as an integrated Subject and
Teaching English for achievement of communicative competence. These will in turn depend on the
implementation of the government policies given by the government for effective teaching of the
English syllabus. The levels at which the stated government policies are implemented in the actual
classroom practice differ from one school to another and from one individual teacher to another.
Thus, this study sought to carry out a comparative analysis of the different schools and how they
implement the government policies on the teaching of English in secondary schools in Nairobi City

County.

1.3. Statement of the problem

Despite the government making policies on teaching of English in secondary schools, the quality
of English is still falling. There has been concern from university lecturers that the term papers

written by first year undergraduates are full of grammatical mistakes and the students can hardly
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express themselves in fluent English (Osondo, 2014). Moreover, language analysists are looking at
the peculiar ways Kenyans use English and they have established a variety of English called "Black
Kenyan English’ (Gekonde, 2017). It is clear if English as a subject was to be taught as prescribed
by the government we would not have citizens who have gone through secondary education have
peculiar ways of using English rather we would all use the standard British English taught in our
secondary schools. Thus there was need to examine the implementation of government policies on

syllabus coverage in teaching of English in Secondary schools in Nairobi City County in Kenya.

Objective

i. To assess the extent of content coverage of English syllabus is in line with the stipulated

government policies of one year per class.

Research Question

ii. How far in practice is the English syllabus covered within one year per class as stipulated by

the government policies?

Review of related literature
Coverage of subject content and teaching of English in secondary schools

Worldwide there have been debates on timely coverage of the syllabus. In an article “The Tyranny
of Content: “Content Coverage” as a Barrier to Evidence-Based Teaching Approaches and Ways
to Overcome It’,teachers find themselves conflicted between finishing the syllabus and achieving
learning outcomes for each student. When time is limited, it can be difficult to focus on the latter.
However, with the advancement in technology and pedagogical techniques, a need to provide
quality education has been recognized. This quality of education can only be attained by making
sure the learning outcomes of students are achieved. But at the same time, finishing the syllabus in
an academic year is also mandatory for teachers (Mark, 2023).

Instructors have inherited a model for conscientious instruction that suggests they must cover
all the material outlined in their syllabus, and yet this model frequently diverts time away from
allowing students to engage meaningfully with the content during class. The article outlined the
historical forces that may have conditioned this teacher-centered model as well as the disciplinary
pressures that inadvertently reward it. As a way to guide course revision and move to a learner-
centered teaching approach, the research proposed three evidence-based strategies that instructors
can adopt: First, identify the core concepts and competencies for your course; secondly, create
an organizing framework for the core concepts and competencies; and lastly, teach students how
to learn in your discipline. The research further outlines examples of actions that instructors can
incorporate to implement each of these strategies. It proposed that moving from a content-coverage
approach to these learner-centered strategies will help students better learn and retain information
and apply it to new situations (Wingert et al 2020).This study assessed the syllabus coverage verse
quality learning in general. In the current study it assessed syllabus coverage in English as a subject
specifically in Secondary schools in Nairobi City County, Kenya.

In Africa, a case of South Africa, there has been an increasing state monitoring of curriculum

Msingi Journal Volume 8 Issue 1, 2024 50



coverage. This is a response both to classroom research which shows that teachers do not always cover
the official curriculum in the specified year and to learners’ poor achievement in international tests.
In the province of KwaZulu-Natal from 2013 to 2016, the Provincial Department of Education
embarked on a systemic reform programme called Jika iMfundo in 1200 schools, which focused on
improving curriculum management and coverage. It interviewed 29 Heads of Department (who
are also teachers) in fifteen schools who had participated in the Jika iMfundo programme for three
years, asking them about their experiences. The findings indicated that teachers experience tension
between the fast pace required by the curriculum trackers and slow pace of learners and they believe
that increasing pacing to cover the curriculum hampers the quality of the learning. Teachers also
said that the curriculum coverage trackers do not account for different school contexts. It was
argued that while the programme has provided clear curriculum guidance to teachers who need
it and has not sufficiently acknowledged the huge variation in learners’ competence. Nor has it
yet enabled teachers to develop the content knowledge and the pedagogical content knowledge
necessary to teach learners who are not at the same grade level (although they are in the same
classroom). Curriculum coverage is a necessary, but not sufficient intervention, unless there is also
a focus on pedagogy and teaching at the right level. It was recommended that an intervention that
enables teachers to identify individual learner’s existing learning gaps, and equips them to teach at
the right level in order to provide learners with opportunities to develop foundational knowledge
and skills to succeed in further education, rather than one whose primary focus is only curriculum
coverage (Carol Anne Bertram et al, 2021).The study covered the coverage of syllabus in South
Africa, the current study endeavored to research on the English syllabus coverage in secondary
schools in Nairobi City County, Kenya.

Timely syllabus coverage in schools is one of the major performance indicators as it has a direct
influence on performance in both formative and summative examinations. Timely coverage of
syllabus affords both students and teachers enough revision time for term end, year-end, and course
end exams set by KNEC. When syllabuses are covered in a timely manner, ability of students
to understand both theoretical and practical concepts is boosted and hence prospects of good

performance in especially final/national exams (Mbalaka, 2016)

In Kenya, a syllabus is usually developed by the KICD and evaluated by KNEC. A syllabus mostly
contains specific information about the course, such as information on how, where and when to
contact the teacher; an outline of what was covered in the course; a schedule of test dates and the

due dates for assignments; the grading policy for the course; specific classroom rules.

There exists an examination-driven curriculum in contrast to the desire by the country to provide
an education that can equip the learner with skills at the end of every level of the system so that
learning is not terminal at these points (Barasa 2005:46). Moreover, a solution must be found to

the problem of huge classes and many lessons.

When teachers are in short supply such situations cannot encourage good results. The integration
and wide curriculum has left both the teachers and students stretched beyond limits in their attempts
to cope. When teachers are over loaded they tend to move at a pace determined by bright students

in class and they cannot help the weak students. Barasa (2005) seems to point out that generally
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there is a problem with the coverage of the syllabus in the education system. However, he does not
specify government efforts in formulating policies that guide the teaching of English in Secondary

schools in Kenya.

This study attempted to fill in this gap by identifying and describing the stated government policy
on using English as a medium of instruction and its implementation. The English syllabus retains
the variety of English acceptable in the Commonwealth which is derived from the British Standard
English (KIE, 2012). In the teaching of English, the emphasis should be on the acquisition of
communicative competence and not simply on the passing of examinations. In fact, becoming

proficient in the language is a desirable life-long goal.

The time allocated for the teaching of this syllabus is 6 lessons a week in Form I and 2 and 8 lessons
a week in Form 3 and 4. The use of the integrated approach helped to maximize the utilization of

this time and ensure effective coverage of the syllabus.

Research Methodology

The study utilized a descriptive research design to answer the research questions concerning the
current status of the implementation of government policies on the coverage of English syllabus in
secondary schools in Nairobi County. Descriptive research design demonstrates relationships and
described the world as it exists. The design allowed the researcher to demonstrate and described the
implementation of the policies on teaching English in secondary schools as set by the government

and their level of implementation as exposed by the actual practice.

Descriptive design helps to determine the current status of a population with respect to one or more
variables (Mugenda, 2003). The study independent variables included; the teaching of English
as an integrated subject, achievement of communication competence using the English language
in secondary school students and the coverage of English syllabus in selected secondary schools.
The intervening variable included patterns of mental states (attitudes of teachers, students and
schools towards English as a subject), institutional patterns (lingua franca, medium of instruction
and school rules) and patterns of physical environmental (economic and human resources) The
dependent variables of the study were the acquisition of English language skills and the performance
in the English subject by candidates at the end of their secondary course.

The study site was Nairobi City County. Due to time and cost constraint, the researcher decided to
carry out the research in one county, due to it being cosmopolitan and being the county housing
the headquarters of the Ministry of Education, Science and Technology (MOEST) and Kenya
Institute of Curriculum Development(KICD) which is charged with the responsibility of ensuring
quality education is given to students country wide. It included all teachers of English in public
secondary schools in Nairobi City County the teachers of English are the actual implementers of
the set government policies by the government on teaching of English. The County has 60 public
secondary schools. The target population was 180 respondents.

Under normal conditions this inquiry should have involved all the 60 secondary schools in the
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Nairobi City County approved by and registered with MOE. However, the number of these schools
was large and wide spread throughout the County. Application of instruments in all of them was
likely to pose administrative and financial problems. Therefore, this researcher targeted a sample
from the 60 schools.

The researcher adopted the view held by Orodho (2008), that 10% and above of the total institutions
or population understudy would be appropriate for investigation. Therefore, out of 60 schools the
researcher took 13%. Nairobi City County is divided in to four sub counties that is; West lands,
Nairobi West, Nairobi East and Nairobi North. The researcher took 2 schools from each zone
making a total of 8 schools.

The researcher purposively sampled one head of English department from each school and
purposively sampled any seven teachers of English per school selected. Questionnaires and
observation schedules were the two instruments administered to the respondents used in this study

to enhance reliability of the research findings.

Research Findings and Discussion

According to the K.I.C.D the English syllabus should be covered within one year per class. The
study sought to find out how far in practice is the English syllabus covered within one year per class
as stipulated by the government policy. The researcher was therefore interested in establishing the
patterns of English syllabus coverage in the sample schools.

The study used questionnaires administered to the heads of English departments in the sample
schools. The questionnaire sought to find out how many lessons of English each form had per week.
They also inquired if the sample schools had a syllabus coverage policy and if they understand, what
the policy stated. According to the finding all the sample schools followed the policy on the number
of lessons per class, as seen in table 4.5. They all had 6 lessons per week for form 1 and 2 and 8

lessons per week for form 3 and 4.

Table 4.7: Number of lessons per week in every class.

Name of school Form1 Form 2 Form 3 |Form 4 lessons
A 6 6 8 8
B 6 6 8 8
C 6 6 8 8
D 6 6 8 8
E 6 6 8 8
F 6 6 8 8
G 6 6 8 8
H 6 6 8 8

From the table it was quite commendable that all schools were fully implementing the policy on

number of lessons allocation per class. However, when it came to the syllabus coverage, there were
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quite a lot of disparities, in majority of the schools in the study; the general trend observed in
schools was that syllabus coverage in form 1 and 2 teachers tends to comply by the policy even more
hurried in Form Three. In some schools the policy was that Form Three syllabus to be covered by
June so that Form Four syllabus starts in July. The form Four syllabus was expected to be covered
by March in Form 4. The explanation given for this rush was that schools wanted the Form Fours

to have ample time for thorough revision. This is well presented on table 4.8.

Table 4.8: Syllabus completion per class

Class Month of syllabus completion
Form 1 October

Form 2 October

Form 3 June

Form 4 March

What clearly came out from the document analysis of some students exercise books was that
teachers did not teach as per the content given in the course books but they tended to concentrate
on the areas that were being examined in the final KCSE examination, hence as much as there were
speaking skill exercises and exercises on listening skills in the course book the teachers ignored them
so that they could complete the syllabus within ‘their’ stipulated time line. Some practice exercise
like role play, debates and public speaking which were done in Form One and Two were completely
ignored in Form Three and Four. For comprehension passages, teachers gave students as homework
and most of the time they ended up unmarked. In Form Three and Four teachers concentrated on
the set books and ensuring students did as many past papers as possible in preparation of the final

€xam.

Hence, due to the drilling that is why one can find high school leavers who scored a grade A’ in
English, that is 80 % and above but can barely express themselves fluently in English. In some
cases teachers ignored areas in the syllabus they did not feel confident enough teaching due to lack
of professional development courses. This led to students having gaps in their knowledge. Similar
sentiments are echoed by Gathumbi and Masembe, 2005, who mentions that speaking is an integral
part of listening since speaking involves responding to what has been heard. This interaction presents
the learners with a lot of difficulties. The teachers of English should aim at helping learners attain
fluency and accuracy in speech. When learners fail to listen and speak fluently and accurately the fail
to communicate, leading to a breakdown in communication. Consequently, poor performance in
exams is witnessed as learners cannot express themselves. In addition, Kenya Institute of Education
encourage learners to read critically, observing how language is used. Writing tasks should be based
on the learner’s interests and experiences. Group discussions and other pre-writing activities may be
used to demystify writing (KIE 2002). It is quite evident that on the coverage of the syllabus policy,

it was not being implemented as stipulated by the government policy.
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Summary, Conclusion and Recommendations
English syllabus coverage

The study showed that in Form One and Two the English syllabus was covered within the prescribed
period of one year per class. However, in Form Three the syllabus was hurried along and covered
by end of term two. The Form Four syllabuses in most school was started in third term of Form
Three and finished by end of term one in Form Four. As from term two in Form Four intensive
revisions started for the KCSE examinations. The study revealed that although, there was content
on speaking and listening skills in the form 384 syllabus, many teachers tended to ignore it as they

found it rather time consuming when they clearly knew it was not being examined.

The policy on coverage of the syllabus is not implemented fully as in Form Three and Four tend to
hurry it along thus missing some content. The Form Three and Form Four syllabus was not covered
within the prescribed period of time by the government. More over teachers deliberately decided
not to teach some areas of the syllabus as they knew those areas would not be examined in the

summative examination of KCSE.

On implementing the government policies, teachers of English are facing many challenges including
the syllabus being too wide and schools lacking teaching and learning materials & aids necessary for
the implementation of government policies on teaching English. Majority of schools lack facilities
like libraries which are necessary for the full implementation of the government policies on teaching

English in secondary schools in Nairobi City County.

Recommendations

The Kenya Institute of Curriculum Development should review the English syllabus on teaching
oral literature and come up with content that the 21 Century students can be able to relate with
and comprehend. In addition, the schools’ administration and heads of English department should
be strict on the timely coverage of the syllabus within the prescribed period by the government.
Moreover, the Kenya Institute of Curriculum Development should review the English syllabus to

ensure it is not very wide but it is manageable for quality teaching and learning.

References

Alfassi, M. (2004). Reading to learn: Effects of combined strategy instruction on high school
students. 7he Journal of Education Research, 97 (4), 171-184.

Alidou, H. (2000). Optimizing learning and education in Africa — the language factor. A Stock- taking
Research on Mother Tongue and Bilingual Education in Sub-Saharan Africa: Association for
the Development of Education in Africa( ADEA) UNESCO Institute for Education (UIE),
and Deutsche Gesellschaft fur Technische Zusammenarbeit (GTZ). Paper presented in
Biennial meeting held in Libreville, Garbon, March 27- 31 (2006)

Barasa, P. (2005) English language teaching in kenya ;policy ,training and practice. Nairobi:
Baydilah, . (2020) Importance of communication in Education Research gates.

Bett,B. (2020) Influence Of Selected Factors On Effective Coverage Of Kenya Certificate Of

Msingi Journal Volume 8 Issue 1, 2024 55



Secondary Education Biology Syllabus In Rongai Sub-County, Kenya: Med (Unpublished
Thesis, Kabarak University

Biyeam,S. (1997). Learner training: Changing roles for a changing world, educational innovation for
sustainable development. 3rd UNESCO-ACEID International Conference Bangkok.

Crystal, D. (2006). English worldwide. In R. Hogg and D. Denison (eds), A History of the English
Language, pp. 420-39. Cambridge: CUP.

Crystal, D. (2012). English as a Global Language. Cambridge University Press.
Durkheim, E. (1964). The Division of Labor in Society. Tr. George Simpson. New York: Free Press.

Elaine, W.(2009).School Based Research .A Guide for Education students London, CA:Sage publication
Led.

Gacathi,PMungai,].Adongo,A,Gakunju,z.Gitau,H,Gatu,j.Gitonga,] ...Ngugi,E.(1976). Report of
National Committee on Education Objectives and policies Nairobi Government of Kenya.

Galadima, S. & Ismaila, M. (2020) Enhancing Communicative Competence in English through
Conscious Efforts and Good Reading Culture: A Study of some Universities in Northern

Nigeria. East African Scholars Journal of Education, Humanities and Literature 3(10)

Gichuki, A. (2007). “Challenges facing teachers implementing revised English curriculum in public
secondary schools in Othaya Division-Nyeri District, Kenya.” (Unpublished). M.Ed. Project.
Kenyatta University, Nairobi.

Guskey , R. (2000). Evaluating Professional Development. London: Corwin Press

Hall, G. & Loucks, S. (1979). Implementing Innovations in Schools: A Concerns-Based Approach:
Paper presented at the Annual Meeting of the American Educational R e s e a r ¢ h
Association (SanFrancisco, CA).

Ilyosovna (2020) The importance of English language .Research parks international journal on
orange technologies 2(1) 22-24

Keith, B. (2012).Basics of Structured English Immersion for Language-Minority Students: ~ Center
for Equal Opportunity, Washington, DC.

Kembo, S. & Nathan, O.(2009). Linguistic Human Rights and Language policy in the Kenyan
Education system. Addis Ababa: Ossrea publication.

Kembo, S. (2003).Establishing a National standard and English Language Curriculum change in
Kenya.In Language culture and curriculum vol .162 pg 197-211

Kenya institute for public Research and Analysis. (2010) .Kenya Economic Report, Nairobi, G.O.K
Kenya Institute of Education. (1985). English Syllabus KCSE. Nairobi: K.LLE
Kenya Institute of Education. (1987).Handbook for Teachers of English in Secondary Schools in Kenya,

Nairobi :Jomo Kenyatta Foundation

Kenya Institute of Education. (2002). Republic of Kenya ,Ministry of Education Science and Technology
Secondary education Syllabus (volumel)Nairobi: Government of Kenya.

Kihuria, N. (2015,0ctober 22). Deteriorating standards of English ,Kiswahili worrying. The Star.

Msingi Journal Volume 8 Issue 1, 2024 56



hetps//www.thestar.co.ke.

Kimamo D. (2019) Implementation Of Government Policies On The Teaching Of English: A
Comparative Analysis Of Secondary Schools In Nairobi City County, Kenya. Med
(Unpublished Thesis, Kenyatta university)

Kingei. (2002). “7he role of the African Language in Development in the 21¢ century: Reflections on
policies of African Languages in Education.” Chemichemi international journal of the school of
humanities ¢ social sciences2 (1)87-92

Kioko Angelina K & Muthwii M. (2002). 7he Demands of a changing society;English in Education
in Kenya Today. In Language ,Culture and Curriculum14(3) 201-2012 language policy and
practices in education in Kenya and Uganda

Magoma C. (2011).” Curriculum innovation in Kenya: A case of the Introduction & implementation of
Secondary School Integrated English in Nairobi County” MED (Unpublished Thesis, Kenyatta
University.

Magoma, C.M.(1999). Teacher related factors which influenced the implementation of intergrated
English course in Secondary Schools.A case study of Ibacho Division Kisii Central.” MED
(Unpublished Thesis, Kenyatta University.

Makatiani ,M.(2008)./mplementation of Government policies on Early child Teacher Education in
Kenya, Nairobi, Kenya: unpublished PhD Thesis, Department of Educational Foundations,
Kenyatta University.

Makatiani, M. (2014) An Evaluation of the implementation of Government policies on Art Education
in primary Teachers College in Kenya, Nairobi: unpublished PhD thesis Department of
Educational Foundations, Kenyatta University

Mark D. (2023) How to Balance between Finishing Syllabus & Learning Outcomes

Mbalaka, M. (2016). Teachers relational factors influencing timely syllabus coverage in public secondary
schools within migwani sub-county, kitui county, Kenya unpublished MED thesis Department
of Educational Admnistration, South Eastern Kenya University

Michieka, M. (2005). English In Kenya: A Sociolinguistic Profile. World Englishes, 24(2), 173-186.

Ministry of Education (2008) Republic of Kenya Education Statistical booklet 2003-2007: Nairobi
Government of Kenya,.

Ministry of education science and technology (1985) English syllabus for Kenya certificate of secondary
Education Nairobi.:Kenya institute of Education.

Muaka, L. (2001) language perceptions and identity among Kenya speakers. In selected proceedings of
the 40" Annual conference on the African linguistics education

Muaka, L. (2011). Language perceptions ¢ identity among Kenyan speakers Winston stern state
university North Carolina.

Muthwii M.]J. (2002). Language Policy and Practices in Education in Kenya & Uganda Phoenix
Publishers, Nairobi

Muyaka,].(2012) Implementation of Government policies on information Communication Technology

Msingi Journal Volume 8 Issue 1, 2024 57



In Teaching and Learning in Primary Teachers Colleges in Kenya: A Comparative Perspective.
Nairobi: unpublished Med Kenyatta University.

Mwai,B. (2007).Factors influencing performance in English, a case study of Gichugu Division Kirinyaga
District Kenya..Nairobi. (Unpublished Thesis, Med University of Nairobi.

Naidoo et al(2021) 7he tension between curriculum coverage and quality learning: The experiences of
South African teachers International Journal of Educational Development

National Cohesion and Integration Commission (2016) Ethnic and Diversity Audit of commissions

in Kenya volume 1

Ndavi ,C.( 1982) Relationship between schools, teachers and English Language course books in Kenya
secondary schools. Nairobi: Med unpublished thesis.

Njoroge M.C& Nyamasyo A.E(2008) The question of the standard English model in the
achievement of universal primary education in Kenya. Nairobi: Med(unpublished Thesis)
Pan African university.

Njoroge M.C.(2008) In variation in spoken English used by teachers in Kenya: pedagogical
implication. Nairobi: Med(unpublished Thesis)

Njoroge,W.C .(2000). Factors Affecting Availability Acquisition and Utilisation of Resources in the
teaching of English in selected Kenyan Secondary schools. Nairobi: M.ED (Unpublished Thesis,
Kenyatta University.

Njuguna H. ( 2005) An investigation of the factors demotivate secondary schoolteachers in work
performance with references Wajir Distrist. Nairobi: Med unpublished thesis, Kenyatta

University.

Ochieng, E. B.(2000).Students attitude towards and performance of intergrated English syllabus in
Secondary schools in Rongo Division,Migori District .Nairobi: MED(Unpublished thesis,
Kenyatta University.

Oduor, A (2014, March 8).Sheng not to blame for drop in the KCSE English performance ,scholar
claims. The Star. https://www.standardmedia.co.ke

Ogalo M.O. (2011).7eaching techniques that enhance intergration in development of English
Language in the development of English language skills in secondary schools in Garundu district
.Nairobi: Med unpublished thesis, Kenyatta University.

Ogechi, O. (2003). Language rights in Kenya Nordic journal of African studies 12(3)277-295.

Okeke £(2020) Enhancing Student’s competence in the English language skills for effective communication
SSRN

Okwara, M., Shiundu, J. & Indoshi, E (2009). Zowards A Model of Integrated English Language
Curriculum For Secondary Schools In Kenya. Educational Research and Review 4(5), 301-309

Ominde et al (1964) Kenya Education Commission Report (part1) Nairobi Government of Kenya.

Ondoro,O.N (2003) .Relationship between Secondary school Teachers Attitudes Towards Intergrated
English approach and their teaching performance. Nairobi: Med (Unpublished Thesis,
Kenyatta University.

Msingi Journal Volume 8 Issue 1, 2024 58



Ostler, N. (2006). Empires of the Word: A Language History of the World. Harper Perennial.

Otieno, A. (2003). Secondary schools teachers attitudes towards the integrated English. Rachuonyo
District, Kenya. Nairobi: (Unpublished). M. Ed. Project. Kenyatta University.

Oundo,A. (2017) Influence Of Selected Factors On Effective Coverage Of Kenya Certificate Of
Secondary Education Biology Syllabus In Rongai Sub-County, Kenya : Med (Unpublished
Thesis, UNIVERRSITY OF Nairobi

Oxford, R. (2001). Integrated Skills in the ESL/EFC Classroom in ESL Magazine. Publication.

Proceedings Conference on English in East Africa 24-27 march 1986 published by Moi university
press Moi University, Eldoret, Kenya. Report compiled by Dr. Margaret Muthwii 2002
Phoenix publishers Ltd Nairobi

Samantha B .(2021) Who are Kenya’s 42(+) tribes? The census and the political utility of magical
uncertainty, Journal of Eastern African Studies, 15:1, 43-62, DOL:

Samuelson B. &  Freedman S. (2010) Language policy, multilingual education, and power in
Rwanda: Lang Policy (2010) 9:191-215

Starr, D. (2009). Chinese Language Education in Europe: the Confucius Institutes. Exropean
Journal of Education, 44 (1), pp. 65-82.

Thirusanku J (2014) Status of English in Malaysia Asian social science vol 10 no 14 254-260

Tochon, E (2009). The Key to Global Understanding: World Languages Education—Why
Schools Need to Adapt. Review of Educational Research, 79 (2), pp. 650-681.

UNICEF (2017) The impact of language policy and practice on children’s learning evidence from Eastern
and southern Africa Volume 81, March 2021, 102353

Wagdi Rashad Ali Bin-Hady (2016) Communicative Competence in Teaching English at Secondary
Schools: A Critical Investigation in Yaff’ae District of Yemen at: https://www.researchgate.

net/publication/338371866

Wang, S.C. (2007). Building Societal Capital: Chinese in the US. Language Policy, 6 (1), pp. 27 -
52.

Wanjala, G. (2010). “Factors influencing implementation of the Integrated English curriculum in
Public Secondary Schools in Kanduyi Division , Bungoma South District , Kenya.” THE
FOUNTAIN, Journal of Educational Research.2010; IV (1):66-77.

Wingert et al( 2021) The Tyranny of Content: “Content Coverage” as a Barrier to Evidence-Based
Teaching Approaches and Ways to Overcome It International Journal of Educational
Development Volume 81, March 2021, 102353

Yin R(1984)case study Research: Design and Methods, 1 ed .Beverly Hills, CA: Sage.

Msingi Journal Volume 8 Issue 1, 2024 59



