Revisiting African Traditional Education
to Promote Peace through Education in
Africa

Abstract

African traditional values are the principles, standards
and qualities, which Africans traditionally held dear for
perpetuation of culture and society. They are the values
that guided human action towards a common good.
There are certain things that Africans found intrinsically
valuable, that gave them a distinct cultural personality
and enabled them to contribute to knowledge and his-
tory. Some of these include the sense of community life,
sacredness of life and respect for authority and elders.
These values of African traditional education can be re-
visited to infuse peace and unity in today’s fragmenting
society. Peace here is taken to mean the non-violent, non-
exploitative, cohesive, tolerant and united co-existence
between people and respect for the social environment.
This paper will document the dominant African cultural
values and attempt to assess the contribution of these
values to the promotion of peace in modern times. This is
a library-based research, which involves a desk review of
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articles, documents and internet sources to draw facts
and use the information to provide suggestions for pro-
moting peace. It will try to bring out the salient values of
African culture and see how these can be adapted to to-
day’s world to enhance peaceful co-existence and thus
lead to change in public consciousness and habits to im-
prove the quality of life. The findings of the study will
highlight viable options for African societies to come out
of their cultural quagmire and suggest ways of preserv-
ing values that lead to national cohesion and develop-

ment.

Introduction

Education is an essential aspect of human
development and a major contributor to sustainable
development. It is the single most important means
for empowerment and sustained wellbeing of socie-
ties and nations as a whole. It brings about
changes in knowledge, values, behaviours, and life-
styles required to achieve sustainability and stabil-
ity within and among countries and to ensure de-
mocracy, human security, and peace (Bajaj 2009).
Education equips individuals with knowledge,
skills and a change in attitudes that enhance pro-
ductivity of both the individual and the nation.
Hence, education should be dynamic to envisage a
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world where all benefit from it by learning the life-
styles, behaviours and values that are necessary to
create a sustainable future. It must cultivate prin-
ciples that develop economic, social, political, envi-
ronmental and pacific concerns of human existence

as a whole.

Education is one of the oldest means by
which societies transmitted their culture from one
generation to another to preserve, maintain and
sustain societal equilibrium. Through it, societies
have been able to prepare their youth to be func-
tional members. Hence, a society’s wellbeing and
future, largely, depends on the quality of the educa-
tion of its members. African traditional education,
which is also called African indigenous education,
aimed at socializing the youth to fit into the society
and be fully functional members of the community
(Okoro, 2010).

This education had two intertwined dimen-
sions. It was both physical and moral, and incorpo-
rated ideas of learning a skill or vocation, social
and cultural values, principles, ideals, standards,
qualities and norms that Africans traditionally held
dear for the perpetuation of culture and the society.

Ingrained in this education were social values such
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as honesty, respect for rights and property of oth-
ers, dignity of self, hard work and productivity, self-
reliance and collective responsibility. In other
words, social values and social order were the epi-
center of this education, which was based on the
philosophy of productivity and functionalism
(Ocitti, 1973; Okoro, 2010).

African traditional education was a lifelong
process, from birth to death and though it varied
from society to society, it was similar in that it pre-
pared the youth for life. It dealt with all aspects of
life: social, political, religious and economic and
was passed on by word of mouth and through prac-
tical demonstration, apprenticeship or example
from one generation to another (Ocitti, 1973). It
was progressive, gradual and practical and was
about life and its experiences. It targeted at mold-
ing character and developing the moral values of
the youth, while inculcating a sense of social re-
sponsibility within them; developing their physical
aptitudes, intellect and instilling in them values
that guide human action towards society’s common
good. It was characterized by its collective and so-
cial nature since it prepared the youth not just to
be functional individuals but functional within the
whole; to build a progressive, cohesive and peaceful
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society. Indigenous education system helps individu-
als and the society in general develop an awareness
and understanding of certain specific modes of behav-
ior that are viewed as crucial in the formation of a

sane and civil society (Mosha, 2000).

Peace is often defined in relation to war to
mean the converse of war or the absence of it. How-
ever, a more tranquil view of it is the presence of a
serene, non-exploitative social structure, where justice
and human rights prevail. The existence of peace
leads to the wellbeing of the society, and consequently
enhances productivity and leads to its development.
Peace would therefore be desired by any forward look-
ing and progressive-conscious society. Conforini (2006)
presents Professor Gultang Johan’s view of peace as a
social condition in which exploitation and overt vio-
lence have been eliminated, as well as eradication and
elimination of structural violence. Among many socie-
ties, peace is viewed as security. The lack of peace can
take the form of oppressive domination, imposing of
values and views and obstructing or suppressing the
1deas, values and opinions of others. This paper looks
at peace in its wholesome state, which is the lack of
war, and the presence of unity, solidarity, tolerance
and respect for people, institutions, the environ-
ment and social responsibility.
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Peace is the desired state of all human socie-
ties, first as the absence of war and then in its ideal
state as non-exploitative, just and humane state.
As earlier, mentioned, education is the main ave-
nue, through which values are passed on from gen-
eration to generation and the quality of education
determines what the society becomes. This paper
will analyze how African traditional education was
used to maintain peace in the society and how it
can be revisited to bring the desired peace in mod-
ern day Africa.

African Traditional Values and Education

There are certain things that Africans found
intrinsically valuable, that gave them a distinct
cultural personality, enabled them to contribute to
knowledge and history, enhanced their develop-
ment and facilitated their total wellbeing Some of
these include a sense of community life, the sacred-
ness of life, family, respect for authority and elders,
the importance of language and the perpetuation of
culture; the spirit of being functional within the so-
ciety and the conservation of the environment
(Okolo n.d.). These aspects were entwined in the
aims of African traditional education or the Afri-
cans’ complete lifestyle.
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Most African traditional education was
passed on orally, though the youth were also taught
through apprenticeship whereby they imitated
their elders in carrying out certain chores or in
learning a trade. Apprenticeship involved observa-
tion, instruction and imitation with guidance
(Sifuna D.N D., Chege F., Oanda, 1., 2006). The aim
of this traditional education was to transmit relig-
ion, knowledge, skills, values and culture from one
generation to another. The essence of this was to
pass on the wisdom, economic activity and knowl-
edge of the family, clan and ethnic group from one
generation to another. This process ensured conti-
nuity, understanding that the future of the tribe
lay in the perpetuation of ethnic institutions, laws,
language and values which would be handed down

from generation to generation.

African traditional education emphasized
the preservation of culture, the environment and
the values of the society (Otiende, Wamahiu, S.P,
Karugu, A.M. 1992: Bogonko, 1992). Its goal was to
adapt the youth to their physical environment,
which, was crucial for their survival and that of
their community, by equipping the youth with
skills, values and knowledge that enabled them to

use and conserve their environment for future use
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and for generations to come. Its focal objective was
to teach the youth communalism and collective re-
sponsibility for the common good of the tribe as a
whole and to be as self-reliant as possible in order
to be functional members of the society. The ulti-
mate objective of traditional African education was
to bring up an all-round youth who would contrib-
ute to the common good, growth and well-being of
his/her society (Otiende J.E et. al, 1992; Mosha,
2000). Society invariably looked down on people
who did not take up their roles as expected and

those who were deemed lazy.

Similarly, African traditional education was
important in the promotion of a culture of peace. It
taught values and attitudes that promoted peace
such as the value of solidarity, respect, tolerance,
an appreciation of diversity, respect for the environ-
ment and social responsibility. It cherished com-
munalism, whereby the value of an individual was
seen in relation to the community. Peaceful living
and co-existence was therefore the desired ultimate

objective.
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The Individual, the Community and Peaceful
Coexistence

Africans were intrinsically social. An indi-
vidual was not recognized unless they belonged to the
‘whole’. This message was carried in all aspects of life
of traditional African societies. Undoubtedly, African
folklore is rich in value of community living. Africans
used language, legends, myths and stories, song and
dance and all possible opportunities to advance the
importance of the community. A popular African
proverb cautions, “Go the way many people go: if you
go alone you will have reason to lament” (African Cul-
tural Values n.d.). This proverb is strongly supported
by the words of Mbiti (1989) that “I am because we
are; therefore since we are, I am”. Therefore, outside
the community the individual was exposed, suscepti-

ble and worthless.

The value of community life in the tradi-
tional African context is seen in the sense of secu-
rity that it provides. Undeniably, the society was
regarded as the custodian of the individual and
within it; the individual was protected and shielded
from all harm including effects of poverty, hunger
or other calamity (Ejizu, n.d). During times of
need, members of the society assembled to collec-
tively assist the individual and cushion him/her
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from want. Indeed communal activity was the ideal
lifestyle and practice. This is exemplified in the Af-
rican use of language such as in the Congolese say-
ing, “A single bracelet does not jingle”; Akamba of
Kenya saying, “One finger cannot kill a louse” and
among the Bondei of Tanzania, “Sticks in a bundle
are unbreakable”. All these sayings echo the
strength of a unified community. They affirm the
common African saying that “A man outside his
clan i1s like a grasshopper which has lost its
wings” (Squidoo n.d), helpless, exposed and vulner-
able. Consequently African traditional education
taught the youth to respect relationships, value
harmonious living and see the good of the whole

community above that of self.

Ifeanyi Menkiti (n.d.), writing on the place of
an individual in the community observes that the
reality of the community takes precedence over the
reality of the individual, and that it is in the rooted-
ness of an ongoing community that the individual
sees himself/herself as man or woman. Hence, the
biological make up of a person is not what gives
them self-identity, but their entrenchment in com-
munity. The personhood of an individual is not at-
tained simply because one is born of a human seed,
but because they are incorporated into a commu-
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nity. Unless this is so, one remains a ‘mere dangler’
with no identity. Thus, the full personhood of an
individual is not at the beginning of life, but is at-

tained as one is socialized into the society.

Being socialized into the community, leads
to peaceful co-existence whereby the values and vi-
sions of others are respected, without suppressing
the views, values and opinions of others (Otiende
et.al1992; Bogonko 1992). A Senegalese viewpoint
on peace sees it as emanating from healthy social
relationships in that “there can be no peace without
understanding” (Squidoo, n.d.). Thus, peace was the
ultimate in African societies, in that the value, re-
spect and sacredness of human life and peace were

held dear across all African societies.

An African ethic or humanist philosophy,
Ubuntu, which is believed to have originated from
the Bantu languages of Africa, describes the innate
humane, respectful and compassionate nature of
humankind. It is a worldview that focuses on peo-
ple’s allegiances and relations with each other. It
sees a person from the eyes of others and not as
mere objects or individuals. In Malawi, this philoso-
phy is called uMunthu, and proffers that individu-
als, on their own, are as good as animals of the
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wild; but find value within a community. Among
the Kitara speaking people of Western Uganda and
Northern Tanzania, this philosophy is known as
obuntu and refers to the human characteristics of
generosity, consideration and humaneness towards
other members of the community. A similar view is
upheld in Kinyarwanda and Kirundi, the national
languages for Rwanda and Burundi respectively
(Ubuntu Philosophy n.d.).

In Kiswahili, a language spoken throughout
the coast of East Africa, Tanzania and most of
Kenya, this philosophy is carried in the word utu,
which means humanness and is derived from the
word mitu meaning person. It is a concept, which
condemns acts and deeds that seem unfair towards
others even in the slightest way. The Bantu speak-
ers of East Africa, who are believed to have origi-
nated from the Congo basin in pre-colonial times,
were mainly governed by the philosophy of wtu,
which meant that everything was to be done for the
benefit of the whole community. This philosophy
describes the act of being humane to other human
beings and to nature in general (Ubuntu Philoso-
phy, n.d.). The utu concept embodies a non-
exploitative, non-egoistic and non-idiosyncratic

facet of peace.
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In traditional African societies, tolerance
and respect for differences was encouraged. This
was because African communities acknowledged
that though people have differences, they could still
live in harmony. The common African proverb,
“Milk and honey have different colours but they
share the same house peacefully” (Squidoo, n.d.)
affirms this view. Individual differences, personal
abilities and professions were respected and seen
not as differences, but as strengths that bring in

variety into the society.

In encouraging community living and shun-
ning individualism, African traditional education
discouraged disunity and war and encouraged
peace through concern for each other. It socialized
its youth to see themselves as part of the whole
without which they do not exist. Each person was
seen as supporting or holding the community to-
gether and was likened to the three stones of the
traditional cooking stove where without one, the
pot cannot stand. Thus, collectively individuals
were bricks of the pillar that held and supported

the individual.
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Promoting Peace in the Modern World using
Values of African Traditional Education

Education is important in the promotion of a
culture of peace. Through it, one can teach values
and attitudes that promote peace such as the value
of respect, tolerance and appreciation of diversity,
care and concern for the environment and global
responsibility. Most of Africa today is ravaged by
war, poor governance, individualism and misman-
agement of social structures. Furthermore, disorder
leading to loss of life, poverty, disunity, the break-
down of the social fabric that held people together
and the lack of peace, which has often led to a near
collapse of social structures, are common in Africa
today. People are intolerant and suspicious of each
other and are divided along tribal, ethnic, political,
social, religious and other divides. Peaceful co-
existence and concern for each other is fading, giv-
Ing way to an egoistic, idiosyncratic, fragmented
society characterized by suspicion, greed, dishar-

mony and exploitation.

Peaceful and harmonious living is threat-
ened by a shortage of resources, ethnic and reli-
gious differences and intolerance, exclusion from

representation, geographical and political factors,
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poverty, inequitable access to health, education and
other resources that may cause discontent and dis-
sonance where one party feels unfairly or unequally
treated. Due to poor governance these have caused
serious cracks, tribal divisions, suspicion and ha-
tred in many African societies. Mahmood Mamdani
quoted by Ligaga (2009) traces the historical origin
of ethnicity in Africa to the colonial rule. According
to him, the colonial administration constructed eth-
nicity by dividing Africans into tribes for ease of
rule. They adopted a method whereby they put the
Africans under the control of chiefs they appointed
from among respected tribesmen and these re-
ported directly to the colonial government. These
chiefs and other colonial leaders were very powerful
and had certain privileges over their subjects in or-
der to serve the colonial government faithfully
(Ndlvou-Gatsheni, 2011). In this regime, differen-
tiation and inequalities in the distribution of privi-
leges and power emerged among individuals and
between clans and tribes, culminating into political

tribalism

According to John Lonsdale as presented by
Ligaga, political tribalism allows those in power to
manipulate resources such that they are able to

mobilize those of certain ethnic communities and
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especially their own to rally behind them in their
quest for power in return for a reward or certain
favours. This brings about division and disunity
among tribes and societies. This is the kind of poli-
tics that is predominant in most African countries
today. They are ravaged by the politics of form of
oppressive supremacy, imposition of values, un-
equal distribution of resources and the suppression
of the views and opinions of others. Such regimes
are insensitive and oblivious to the horrifying and
oppressive effects of lack of peace, and the presence
of war, conflicts, militant attacks and disruptions of

pacific situations.

Peace is the ultimate state for all human
societies and since disruption and war, which are a
creation of humankind, begin with a thought in the
minds of people, it is in the minds of people that
defense of peace must be constructed. Education
therefore, can be used to promote this favoured
state. Peace education should be taught in schools
where the youth in their most impressionable age
are in the hope that they will contribute to a more
peaceful future society. This education should in-
corporate disarmament education, environmental
education, human rights education and interna-

tional relations education (Bajaj et.al 2009). It
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should deal with conflicts arising from injustice,
exploitations and violation of human rights as well
as from disagreement and war situations. Educa-
tion generally should create a culture of peace, and
facilitate the construction of a non-violent and just
society that is necessary or essential for survival.
Its main objective should be to sensitize youth on
global problems and teach them how to play a posi-
tive and effective role in addressing and minimizing
conflict. Targeting the youth to impart this educa-
tion is important as they grow with these lessons
imprinted in their minds and as adults make con-

scious peace choices.

A well planned and administered peace edu-
cation can therefore usher in a culture of tranquil-
ity, which once acquired and internalized by all,
would help minimize and eradicate social ills like
poverty, exploitation, oppression, violence and war,
which are ailing many societies in the world today.
Peace education needs to be holistic, participatory
and inclusive, focusing on human rights, democ-
racy, international and intercultural tolerance and
understanding of cultural, religious and linguistic
diversities (Bhagabati, 2009). Such education
would be one, which shuns individualism and incor-

porates the value of communal relationships that
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African traditional education strongly cherished
and taught, and one, which values and respects in-
dividuals, observing that peaceful coexistence can
only be achieved if respect of individuals and collec-

tive rights are observed.

According to Bhargabati, (2009) cohesion
and tolerance can be achieved if human rights edu-
cation is integrated in the curriculum of various
school subjects and educational materials and espe-
cially school textbooks. It should be imparted
through civic education, religious and moral educa-
tion, as well as gender studies. In addition to the
theoretical studies, learners should also have hands
on practice in the affairs of the family, society, state
at the national level. This would promote the spirit

of community responsibility.

Africans had a functional community-based
risk management mechanism that made them bet-
ter prepared, safer, and more resilient in face of
disasters. African traditional education valued com-
munity service, unity and solidarity. The policy of
African can be summed up as ‘one for all and all for
one’. Mekeda (1999) quotes Akbar who observed
that ‘the unity of the African cosmos is like a spider
Webb: its least element cannot be touched without
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making the whole vibrate’. This gives emphasis to
the unity of the Africans and the value they placed
on the individual as a part of the whole. It also
spells out the willingness of the community to step

in to protect the individual who makes it complete.

Individual calamity was unknown in tradi-
tional Africa. The whole community assisted and
shouldered individuals from loss and gave resil-
ience to the community from misfortune. This as-
pect can be replicated in education today with the
youth being encouraged to give service to others
without expecting anything in return to stamp out
the growing culture in the modern world today
whereby people expect a “tip” or “kitu kidogo” as it
1s known in Kenya which translates to “something
small” or token as a form of appreciation, usually
monetary, for every good deed they offer. In Kenya,
the National Youth Service pre-university pro-
gramme, which was a service-based training of the
80’s for all youth waiting to join the national uni-
versities, can be re-introduced to foster a sense of
national service and to build patriotism. It will also
encourage a sense of volunteerism and community
service. Some universities in Kenya, such as the
United States International University of Africa
and Strathmore University endeavour to promote
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community awareness and the value of service
through their community work programme
whereby every student is required to give commu-
nity service for at least a semester as a pre-
condition for graduation. Some schools in Kenya,
such as the Starehe Boys’ Centre and School and
Kianda Girls’ School, also encourage voluntary ser-
vice where their students give community service
in hospitals and other areas of need.

In Ghana, community work is enhanced
through the engagement of the youth in National
Service Programme, where they serve the nation
for a year before employment. This culture of volun-
teer service instills the value of service without dis-
crimination and without seeking reward (Anzagra
et.al. 2013). If it is internalized as a way of life as it
was in traditional Africa, it would inculcate the vir-
tue of humaneness and cultivate a sense of social
responsibility, care and concern for social progress
and wellbeing among the youth, thus giving cre-
dence to the adage that “together we stand, divided
we fall”. This paper recommends that other univer-
sities and learning institutions in Kenya adopt
community work programmes, so that, communal
work for the benefit of all becomes the norm, with
such service being readily and freely given as was
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the case in traditional Africa. The pre- university
national service can also be re-introduced and tai-
lored to inculcate the virtue of service to others and

volunteerism.

UNESCO (1996) in ‘Learning-The Treasure
Within’ observes that education is a necessary uto-
pia, and is crucial to confront future challenges,
and to attain the ideals of peace, freedom and social
justice. This report highlights four pillars of learn-
ing namely, learning to know, to do, to live together
and to be. The third pillar, learning to live to-
gether, provides an enabling environment for the
actualization of the other pillars and underscores
the ingredients of cohesive living as developing an
understanding of other people, appreciation of in-
terdependence and learning to manage conflict. Its
fundamental objective is the need to discover others
and to work towards a common objective. In other
words, it calls for community unity whereby all
think together, work together to achieve together,
and for each other, devoid of competition.

Peace education for African countries can
integrate aspects of African traditional education
that emphasize the value of human dignity, consid-

eration, understanding and a sense of community
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belonging as epitomized in the Ubuntu philosophy.
Within the curriculum, peace education can be
housed to promote social inclusion, inclusion of
marginalized groups, gender equality and the en-
dorsement of values that honour individual rights,
respect, tolerance and appreciation of diversity, re-
spect for the environment and the promotion of val-
ues that relate to global responsibility and consci-
entiousness. This education should provide a
greater understanding of the roots of conflict while
offering suggestions for removal of social barriers,
enhancing equality of gender, understanding and
harmonious living in the present world (UN 2013).

This education could incorporate some of the
less stern and extreme tenets of Pan Africanism, an
ideology and movement that promote the solidarity
of Africans worldwide. Kwame Nkrumah is one of
the proponents of Pan Africanism, which views
unity as key to economic, social and political pro-
gress, and argues that the fate of all Africans and
African countries is intertwined (Cragg,2008). This
ideology believes that the issues of one African
state affect all the other states as they are all one,

with a common history and a common destiny.
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It endorses solidarity for self-reliance and
hence for independence and freedom from exploita-
tion. In addition, the values carried in the different
political philosophies and ideologies of the different
countries which promote unity, peace and solidarity
can be incorporated in this education. For instance,
the values carried in the spirit of harambee in
Kenya, which translates to “Let’s pull together”, the
Tanzanian “Ujamaa” which means unity and family
-hood, or the Zambian age-old slogan, “one Zambia,
one Nation” can be incorporated in the peace educa-
tion curriculum.

In the African set up, poverty was unknown.
Poverty could only befall a whole community

through a calamity such as a wide spread drought.

The community cushioned its members from
want and need such that if an individual suffered a
misfortune, the whole community went to his/her
aid, a community based risk management mecha-
nism. When a task such as planting, harvesting,
building needed to be done, the whole community
turned up with supplies, tools and implements, to
offer service which may be labour, food, care for the
children by the aged while the parents worked,

singing and dancing to make working more pleas-
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urable and productive until the task was com-
pleted. Among the Akamba of Kenya, this pulling
together is referred to as Mwethia. Formal educa-
tion should promote a curriculum that encourages a
greater understanding of the roots of conflict and
how it can be prevented by sharing and preserving

available resources.

Extra-curricular activities in schools should
aim at peace-building by involving students in ac-
tivities that promote tolerance and unity such as
community outreach programmes and other com-
munity based activities that bring different people
together to work as one team. Team building activi-
ties should be encouraged as they bring people to-
gether to work and solve common problems collec-
tively. Highlighting the importance of team build-
ing in affecting the humanness of individuals,

Creely Daniel (n.d.) observes that:

Over thirty years of research has proven these
group activities develop a bond among students
which breaks down social, sexual, racial and cul-
tural barriers. Students develop a "code of respon-
sibility” and a value system that carries over be-
yond the walls of the classroom. Students do not
become 'harder’ by their experiences. Quite the
contrary, they become 'softer'. They become more
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caring human beings who demonstrate compas-

sion for others (para 7).

These values promote tolerance and accep-
tance and therefore cohesiveness and unity, all pre-
requisites to harmonious living, the desired goal of

peace education.

Beliefs, cultures, values and practices of dif-
ferent people should be incorporated in the school
programme and curriculum in subjects such as His-
tory, Geography, and in clubs and other co-
curricular activities to build tolerance and appre-
ciation of other people and cultures. This can be
enhanced by cultural exchange programmes which
can take a simple form of learning different cul-
tural dances in school clubs or more complex forms
such as cultural exchange visits and trips. An ex-
change and interaction of culture can eliminate dif-
ferences and bring acceptance and equality by re-
ducing the creation of a different “other” class of

people or as Ligaga (2009) puts it:

...the ‘other’ is seen...as different and inferior
to ‘us’ (and) “our” culture is seen as superior
and pervasive and the ‘other’ must be meas-
ured against it, where they either fail, or be-
come exorcized (75)
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School mottos can be coined to carry peace
bearing and unifying messages. These are a brief
statement, sentence, phrase or axiom adopted by a
school to express an attitude, principle, goal, or
ideal as a guide to one’s conduct and character
(Free Dictionary, n.d.). They are used to drive home
desired messages or core values and virtues and to
instill into the students the values espoused by the
school. These should be repeated often in order to
internalize them since what is internalized is prac-
ticed and therefore learnt. A school motto can be a
source of motivation, identity and inspiration. It is
a constant reminder of a vision and value and
therefore can be very useful in passing peace mes-
sages to the youth. School mottos fit in the tradi-
tional education methods where proverbs and say-
ings were used to communicate societal values and

teachings.

Peace can also be promoted through the use
of information technology (IT). Today, IT is one of
the most powerful tools of communication. It has
been used to bring political change as in the case of
Egypt where it was applied to resist oppressive rule
in 2011-2012. It has also been used to mobilize
youth for political campaigns to support certain po-
litical parties and candidates as it happened in
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Kenya during the presidential and parliamentary
elections of 2007 and 2013.

Information technology can be used to pro-
mote peace messages, to carry out peace campaigns
or give peace education using social media net-
works such as Facebook and Twitter as was the
case in Kenya during the 2012-2013 campaigns and
elections. These social networks bring together net-
works of friends and friends of friends from differ-
ent backgrounds, race and creed to form powerful
unifying channels for peace promotion. They play a
similar role as music and dance in traditional Af-
rica, which were uniting avenues, used to pass mes-
sages, lessons and values. Traditionally, dance was
a primary expression of human culture that was
used for communication, community building, so-
cial interaction, healing, and religious ceremonies
throughout the world. Indeed dance, like music, is a
global language, transcending barriers and differ-
ences and bringing different cultures together
(World Peace through Technology Organization,
WPTTO, n.d.).

IT provides the ability to create and distrib-
ute music, an important tool for building world

peace worldwide. It has facilitated in informing
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people on different cultures and practices, and in
the sharing and experiencing of different cultures
such that people find commonness and understand-
ing and realize that no matter what part of the
world they come from they are all basically the
same human beings. Music crosses all bridges, bor-
ders, and time zones and transcends all ideologies,
politics, religions, languages, cultures, and wealth.
It 1s oblivious to race, gender, age, and appearance
and acts as a bonding sap binding different people
with different cultures together (WPTTO, n.d.).

Art and theatre, like music, song, dance and
other cultural carnivals, can be powerful tools for
peace promotion. Art and theatre involve the use of
live performances to present the experiences of real
or imagined events before a live audience through a
combination of gestures, speech, songs, music or
dance. They can take on a wide range of forms, in-
cluding narrative dialogue, opera, ballet and mime.
Theatre can also be viewed as a means of express-
ing ideas, views and situations taking place in the
present, sometimes in different places, but connect-
ing us to other times and places through the use of
characterization, design, technology and actors,
while providing insights into the issues affecting
societies, their relationships and encounters. On
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the whole, theatre is a dynamic and vibrant form of
art, which is constantly changing to include current
affairs, new media and trends in society (Erven,
2001). Since time immemorial, theatre has been
used by societies to foster healthy relationships,
give important lessons and teachings and to unify
people within the society. It still remains a vital
tool for passing important messages and can be
used to enact the value of peace, the vices of war
and conflict and the avenues of peaceful conflict
resolution.

The value of theatre arts cannot be underes-
timated. First, it provides entertainment which is
not only entirely limited to comedy or causing
laughter, but being able to capture the attention of
the audience. This is important as it is easy to pass
a message to an attentive audience. Secondly thea-
tre is also a medium of unity in that it brings a var-
ied audience together and communities can act to-
gether thus breaking down exclusion of marginal-

ized groups within a society or nation.

Theatre is also able to portray life both in-
side and outside the community or society of the
audience. Hence, it can be used to promote peace or
other intended messages by transporting the audi-
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ence to another society, place or intended situation
or to enact the undesirable situation showing its
evils and therefore affect the audience to desire to
change (Smith S., Webb, E 2011). One of the most
important functions of theatre is that it inspires its
viewers by providing them with thought-provoking
1deas and questions. The audience should be drawn
into the play, to the extent of constantly asking
themselves, what they would do if they were in that
situation. This is very important in the promotion
of peace as it challenges the viewers to be proactive
in the quest to promote and maintain peace, and in
finding peaceful solutions to issues affecting their
lives. The spectators are encouraged to critically
think and ask questions about themselves and the
society they live in and assess their role in chang-
ing it. Theatre can also provide answers to these
questions and excite its viewers to be players in the
promotion of peace. Hence, theatre can be used to

bring about desired change.

Language in African indigenous education
was a crucial tool in promoting culture and trans-
mitting values held dear by the society. Legends,
poems, songs, dance, lullabies, stories, proverbs,
sayings and tongue twisters were used to give intel-

lectual education, teach oral literature and tribal
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history, language, test wit, mastery of language
and memory. School clubs provide essential ave-
nues of promoting peace by bringing students with
a common agenda together and exposing them to
different situations, cultural practices, beliefs and
values, and therefore promoting understanding and
tolerance of different cultures.

Debate and dancing clubs can also be impor-
tant avenues to promote cultural tolerance, which
in turn promote peaceful coexistence. Exposing the
youth to different cultures and ideals of other com-
munities and people, makes them more under-
standing and tolerant to diversity, such that they
learn to embrace and respect differences and diver-
sity; a prerequisite for peaceful living. Efforts to
use these avenues for peace promotion in Kenya
include the Kenya Music and Drama Festivals and
the Science Congress among other school activities,

which are held annually.

Conclusion

The concept of oneness, unity and commu-
nity, is important for the promotion of peace. As
Desmond Tutu notes, people are interrelated and

interconnected and cannot exist in isolation or seg-
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regated or be human by themselves. He observes
that people often think of themselves far too fre-
quently as individuals, separated from others,
whereas they are in actual fact connected and what
they do affects the whole world. When they do well,
it is for the benefit of the whole humanity. He sees
Ubuntu as the acceptance of others as parts of the
sum total of each of individual (Tutu n.d.). Simi-
larly, a common saying observes that no man is an
island or cannot be self-sufficient. People need
each other, which means they must foster harmoni-
ous living in order to be there for each other. Sam-
kange, in Ubuntu Philosophy (n.d) puts this suc-
cinctly in his analysis of the Zimbabwean concept of
the Ubuntu philosophy, which in the Shona lan-
guage is known as Unhu. He asserts, “T'o be human
is to affirm one’s humanity by recognizing the hu-
manity of others and on that basis, establish re-
spectful human relations with them”, a view that
holds that an individual’s identity is in the society
in which they belong. Hence, peace in every social

setting is paramount.

Hence the welfare and advancement of a
country is wholly dependent on the unity of its peo-
ple and their desire and resolve to work together
for the common good. Acting together as a commu-
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nity is the key to development and the creation of a
peaceful, cohesive and progressive society. In cogni-
zance of this fact, Theodore Roosevelt, former presi-
dent of the United States of America aptly noted in
1903 that:

The welfare of each of us is dependent funda-
mentally upon the welfare of all of us, and there-
fore in public life that man is the best represen-
tative of each of us who seeks to do good to each
by doing good to all; in other words, whose en-
deavor it is not to represent any special class and
promote merely that class's selfish interests, but
to represent all true and honest men of all sec-
tions and all classes and to work for their inter-

ests by working for our common country (para 5)
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